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: THE CORRELATION BETWEEN PEER SOCIAL SUPPORT
AND SELF-REGULATED LEARNING

Asina Christing Rosito

Psvehology Department University of HKEP Nommensen

Abstract

The purpose of this siehy was to identify the corveladion benween the peer
sl suppart andd selfregudored learning. Tn order to achivve this goall 163
colfege studemes of Universiny of TIKBP Nommersen were texted.  The
insernmienss wsed are peer sociod support guestionmare and self-regidated
fegrmne guestionnoire. The peer social support questionnaive consisied of
five dimensions: emotional support, instramcental support, informetiono
suppart, esteem support and retworking suppore. In other side, the self-
regulated  learning  guestioanaive  fncluded  copritive,  motivariongl,  and
befevioral aspects. Before using these instraments for the stdy prrpose, they
were fried owt in rerny of cheir validioe and reliobilite. Based on the
refiahility rest and item analyvsiy, it can conelde that the frg Instruments are
rediahle pod valid In order to test the vporhesis, data gathered was analized
using Pearsan Correlation Coefficients. Since this technigque of duia analysis
reguires fulfillment of sormality and lincarity asswmprions. dor gothered
were fested wsing one sample. Kolmogorov-Smirnov test gad o compare-
means  fonalvsiy of varignce) tess The results indicated  that the fra
aivumptions were fulfifled. Then, the Pearson Corvelotion Coegfficients fest
vhowed thar there was o positive and sigaificani correlation bemween peer
social support and selferegidared fearming fro = (0208, p <000, meaning
that higher peer social support wordd e jollewed by higher seli-regulored
fearning. Further analvsis showed thar the highest corvelation coefficient cand
mrost sendficant dimensions of peer social support was the nformarional

support i terms of its corvelation with seli~reguloed learning,
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Kevword: pecr social suppovt, self-regulated fearning, adolescence

&, Introduction

Many previous research in self-regulated Jearning focused on how
individual Factors such as self-cfficacy and intrinsic value (e, Pintrich & De
Groot, 19903, individual motivational arientations and beliefs (Ames &
Archer, 1988 Noelen, 1088 in Pintrich & De Groow Vo, are predicting
lcarners’ regulation compelencies m learning. Besides. most studies in this
domain nvestigated learning-related factors cuch as feedhach (=g, Butler &
Winne, 1995: Nicol & Mactarlane-dick. 2006 ), classroom situation and wpe
of tasks (Como & Robrkem. 1985, Malone, 1981 in Pimtrich & De Groal,
19907, and the recently study finding of personal learning environment and
cocial media (Dabbagh & katsantas, ap(1), It can be concluded. hased on
literature revisw o self-reguluted fearming. social factors were Nl explored
a5 prospective predictors of learner’s repulated behavior In learning. Seit-
repulated learning as @ cognitive. motivational. anel behavioral consteuct i
learning. this can be understand, Mewertheless, as We know students. as
sdolescence, have a shift on their social interaction from depending on
parents wward having peer as social orientation. In their daily social and
learning activities, peet have an important function as sacial comparisons
hoth in learning aress as well s in more personal concepls such as in [orming
hody jmage. self-concepl. celf-confidence. ete. This current study  was
specifically investizated how pecr social support related 10 self-regulated

leamning behavior.

1. Peer social support
Spgial suppart refers 1o interpersomnil relationship between one 1
another that {functions as 2 buffer for negative effects of stress b making
ane feels respected. loved, cared of. and helped (Cohen & Wwills, 19830,
Perceiving those leelings. one’s will ke more enthusiasm and being

confidence 1n facmg maby ohstacles, Thie source of social support are

193




varied: parems, peer, family. spouse, colleagues. ete. In this study. peer
social support refers 1o quality of social support one's perceive from
histher peer. Social supports having some dimensions: instrumental
support, emotional support, informational support, esteem support. and
network support (Sarafine. 2011). Instrumental support refers 1o direct and
tangible support such as giving food. money, clothes. facilities, books
Emationzl support refers emotionally related support such as giving
empathy, acknowledgment. showing that someone heing loved, being
accepied o good and bad. Informational support refers to giving advice.
supportive feedback, ideas, insights in facing many obstacles. Esteem
supporl means giving agreements and enderstanding 10 one's choices
encouraging one 1o keep moving forward to pursue his'her goals, Network
SUPPOIt Means ane’s perceiving of accepiance in his‘her community such
as in peer group. school extracurricular. etc. Peer social support was found
as a predicior lor minonty college students’ adjustment and academic

achievement (Denms, Phinney & Chuateco, 2005,

Self-regulated learning

Self-regulated leaming concepts refers 1o the learmers” capaciny =
managing and organizing hisher learning process. becoming a regulzs
af histher own study in order W pursue leamning soals (Zimmerme
1989). Bandura {in Fasikha. 2013} added thar self-regulated leamers ===
regularly monitoring their leamning steps in arder 1o reach some targess of
learning. Some indicators of seli-regulated learners: having an autonoss
i making planning of study in lerms of study management, and =
conducting those planned activities; having cager of learning in terms of
motivated by need for challenge: able o identifving various sus
resources which can be used to improving their leamning process: hevae
persistence and adversity in [acing study problems and having efecse
strategies in solving them: understanding that cognitive ahility is = S

only factor m predicting academic achievements. but also effese
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learning strategies and persisient efforts i studving: baving tendency
perceive and assume some basic understanding while reading, listening,
writing. and discussing with others: secking out information proactively
when needed and taking sipnilicance steps o master it (Zimmerman,
19907, As summary, sell-regulated leamers are those who are
metacognitivelv. motivationally. and behavierally active in their awn

learning progess ( Zimmerman & Labubn, 2012),

3. Purpose and objective

The purpose of this study was 10 deseribe the peer social support and seli-
regulated learning of swdents enrolled in University of HKBP
Mommensen. Furthermore, this study investigated the relationship between
peer social support and self-regulated leamning. Then. the specific
objectives ol this study were:

o Describe the peer social supporl.

e Deseribe the self-regulated learnimg.

e  Describe the relationship between peer social support and self-

reguiated learning.

B. Method

1. Participants
Participants in this study were 163 college students at University of HKBP

Mommensen (83 female and 80 male) who are attending differant majors,
2. Procedure

In the beginning. the participants were asked if they want to involve in this

studyv. IF they agree. then a questionnaire was given o therm which was

consisted of some demographic guestions and twe seales of measurements.

Thev were asked to fll in the guestionnaire based on their own

percepricns.
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3. Measurements
i@, Peer social support

In arder to assess peer social support, a peer social support scale was
arranged in terms of dimensions: instrumental support, emetional
support. informational support. esteem support, and network support
(Sarafino, 2001)

b Self regufated learning

Sell-reculated learning refers to one’s capacity in regulating his'her
cognitive capacity, molivation and behavior in pursuing leaming goals

[ Zimmerman. 1998 1t is measured by using self-report scale.

4. Statistical Procedure
There are some steps in statistical procedure, First of all is testing the
instruments” validity and reliabilitv, Second. testing the assumptions of
normality  and  lincarity  as  reguirements  of  Pearson  Correlation
Coefficients, Third, testing the main hvpothesis by using SPSSPC and
caleulating the Pearson Correlation Coefficients between peer secial

support and self-rezulated learning.

. Hesults

{. Peer social support
Based on ratio of empirical mean and hypothetical mean of peer social
suppott scores, 1t cin be concluded that the perception of peer social
support was calegorized m high level. It means that participant rescarch
perecived that their peer supported them in various sitwations and kind of

sippart.
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L Seff-regufated fearning

Based on ratio of empirical and hypothetical mean of self~regulated scores
tt can be concluded participants’ self-repulated learning was categorized in
high level, Tt means that participant research perceived that they were able
i regulating their learnimg well,

A Relarionship between peer social support and self-reculated learning

The results showed that there is a positive correlation between pesr social
support and self regolated Jearning (r = 0209, p=001) Although the
coefficient showed a relative small relationship, the significance of this
correlation revealed that this association has a positive linearity, which
means that higher peer social support will be followed by higher self-
regulated learning. Based an this correlation. i can be concluded that 4.4
% vanation in sclf-regulated leaming can be explammed m terms of

variation in peer social support.

D. Discussion& Conclusion

The results of this study contributes to understand how social dimension in
learner’s daily activities having significance relationship in how they control
and manage their learning process. The present and contribution of others, in
this studdy refers 1o peers, in signilicant way stimulate, encourage. and
improve one’s capacity in making geals an plans of study, in executing those
plans. in monitoring own learnimg process, and in selving swdy problems.
This finding sepported study resulis was conducted by Dennis. Phinney &
Chuateco, 12005). Furthermore, this studv raises some issues [or future
research. Firsto it suggests others factors that might give higher contributions
to how learners becoming self=regulated learners. Studving-related factors can
be assumed such as the leaming curmicula, teacher characteristics. ete.
second. 1t 15 possible that the domain of study related o one’s regulated

leaming.
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