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Schoals learners yre growing globaily, Everyday lezmers ar: facing
ola, internet, laptop, tablet, and various modem IT attach ‘o therr lear
s tools and the atmosphere amach to it Everyday from grade-0 to grade-12 thay sukconsciousty live within

siiuations, {he tools and the sacio spherc arises from the sifuation. Within a decade, each of the school

s will be a peneration of their time. How do they learn? The following is 2 conversation berween a kid with
dad,

global gadgets such as cellular phone,
ning and life. They live natyral ly with

Coniext: A danghter fifily erader, is chatting with her dud in one afternoon.

. Kid - HF bapa centik yva 7 suka aly,
Dad - kenapa inang ?
kad : ada lagunya ? bisa fotg 2
Dad lya
Kid * ku pinjam duhy.

1. Context; the next few davs,

Kid - HP bapa ini senang aka,
Dad ' kenapa inang 7

Kid * sama akulah ind va 7
Dad L gt va

Context: a fow weeks Jater.
3. Kid i FIP bapa yang bary ya 7
Drad “oh iya
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kid - sina akn lah mi, kakak dug Hp fiva , jadh akyu dya dong,

Dad ‘Eituya
Context ar home, 3 fuw months.
4. Kid + Kak bikin dufu facehonk-sky
Kakak * ¥a tant kaw masih kecil,
Kid + elgpa kak udah pra remaja aku. Bikin
Kakak » Tanya bapa dul lah balch ga?
Kid - ¥a pak boleh kan 7
Dad " untuk apa mu itu 7
Kid " temanan,
Dad - yang batk-batk kan ?
Kid Liva pak.
Dad T Jenin 7
Kid Divapa
Dad ok

“S=Context: Grade 11 two smdents are making contacts,
Jetny © Hi Sri, ada homewark kita?
St : Ya bahasa Ingerig hal 4]
Jenny : Udah stap kan?

Sri ragak sukar, terutama conditionalayva, Share yva?
Tenny  : OK. Bawa cd kau, ya, S
St Sy, "

-

These are the lite processes how aur school lewrmers live and row from home to hone, and they chat in
schiool what they ere doing and how they are doing what they are doing. School learners are home children who
“omes to schools with their Tamily culture, Oy schaol leamers come from a various sociocultural and SCONOC
Sackeronnd, They bring ta school their life. ow they learn at home theough thejr lite webs and how these wehs, of
Sxperiences format their mindset, world view, and intellectuq] fnienues. All Hese constrmot the learners’ prior
Enowledae and ali constitute their capacity 1o Jearn as well as its State of the arte,

These phenotmeng challénges BLT teachers to review hisher learning-acquisition paradigin i teaching
Englizh to histher students, [ one way English is a subject in a class, and a means of global communization in the
Sther, and by M3, the learners are growing more and more to yse English for interpersanal use, and for daily 1T
sonummicalion, and learninps.

5o, how are we doing with our tzaching”
ESL State of Affairs Learning vs Acquisition
Uhe science of Teaching Fnglish in NNy Settings

he probfem af Communicative Beachhead

Communicative hech heqd s the basic foundation npon which English comnmunicative of the learners are
built averall instruction. One of (he basic core for learnops imn WNe settings are how teacher decides the
sonununicative beachhead for histher leamers” COMMmMUmCETve competence. Revie aing teaching materials an
#rade-T 1o grade-12 nowadays show blatanily that the natyre of commurmicatve beachhead [or the texgs are rarely
definzd, 1y fallows that the Wistory of ELT in ane or the other way may jeopardize how a (pacher peresive the
Salure of communicanyve heacl head in EL | pedagogapy.

Since 1960°s ELT in NNs selling yetting slobal But the methodology swings from grammar teaching to
Budiolingual o conmunicative, When teschers resart 10 gramuiar teaching the fimetional valye of thetoric and
Meratue with ETaMnar geis premium prorily. Whey teachers resort v audio lingual dussronm Tepetition and
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aural-oral communication gets prionty under SR bonds The major tenets of pattern practice are: repefifion,
replacement, fransfivmation, expapsion, contraction, fived-merement, substitition, and rejoinder and analagy,
Pattern practice discretely matunize learners one problem at a time, and make puided practice.

When teacher resorts (o commumicative competence, the wide researches grow from psvcholinguistics,
soscinlingmstics, pragmatics, discourse takes new variables to classroom situation in farmal-functional uses,
stvles, meanmgs und the like, In the kust fow years, genre leaching gets imore and more prominent. Major tenets of
commumcative approach is the use of speech acts with roles, the practice of pragmatics and the understanding of
discourse compeionce to develop communicative quality in the learners. So how would NNs ELT teaching look
like, especially in Tndonesian confexts?

friverse (Ariennition

Teaching methodologies vary not only from a given school to another, bul from teacher (o teacher as well.
In one way. teacher expects dilferences may enlighlen resourcefulness to the profession. But still, every teacher
assumes a syllabus of histher own teaching and its orientation that students get vagoe and bewildered on what the
state of the arts is. Some teachers assume learning and acouisiion are not matters whereas the methodologist

claims them as different.

Many ELT teachers are challenged to respond to the leamers’ success. teaching guality and learning
quality. A fow try to develop possible salutions but a lot get lost to the vision, * there are meny routes to Rame, -
and this 15 nat the only road.” Teachers (0 (o resort to excuses for the various failures and less success. 1o ELT oad
Grade-1 to grads-12 in Malaysia for instance in general 11 yaars of teaching English is not a success (Seminar
2012, May, Pematangsiantar, Indonesia). Indenesian ELT by grade 12 assumes Nalional state exam functions as
parameter to measurs professional yields on-the average of 60%. For thase prablems, ELT processes in NNs
setting 15 worth consideration and oricrtation.

Contincns mprovement on ELT Teachers 1 Tl

Various seminars, meedngs, conference and policy analysis reconmend Comtinnous Improvenent on ELT
Teachers. Cedilication on ELT teachers and teachers in general put this s priority how to keep up to PAR.

Learning Paradigm
Generic Teaching in ESL Contexts
Tagzar Pangaribuan

Fuery teaching institntion dreams for goality, including EF'T nin NNe settings. But, how and who will do
the quality may sometimes bring to vague victory, and remaing a dream. The thesis [ would like o explore is thal
- lhe gqualiy teaching is dependent on the management of systemic learning in the learmer’s learning ™ Learming is
% process of knowing and doing. The knowing is a continuous comprehending process from a single discrcte ftom
of an entity to a holistic problem selution paradigin of the entity. Doing fram knowing is fust like fitting and
fixing a given problem such as repairing when we do them with quality the process and the product are perfect as
e heaven's demand be * perfect Tor tlus to thinks ideal with in tlus thesis, zeneric teaching and teaching
mmprovement. the gencal aspect pedagogy ineluding E1T in NNs settings,

reneric teaching and its coastituents teaching generie constituents are basic elements that acccunl for
earning evenl o take place. They are the leamar, the learning, and the lenning designer. In teaching it 15 the
warnzr who does the learning sthe i the focus o all designed effort overall teaching variables. So. the soul of the
waching is only when the leamer 15 dong the lcaming and does leam. The focus tacsk of the teacher is o
secomplish that the bearner is dong leaming and does learn. For this the weacher peed know her or his recogninon
ol the lewmer.

“ 1= - Knowing the leamer
- Kpowing who he i3



- Knowing what he does know

= Knowmg how does he know L
- Knowing why does he kuow, what he know

- Knowing what dces he want to krow more

- Enowing how mueh does he want to kuow

= Knowing his or her vision of life.

A professional teacher does know the answers to Knowing the learner 5o that's’ he can

read whai the
oS Characters are and how methadolagy difines her task to design the varaing and to do {earning n the

5 e feaching . Teaching meihodology in general divines how learning fosters that the leamer are happy

feaming and are successful as well When this can be dene, the tcacher accomplished the main mission of
sung, the love of learning |

> Teaching mission : to sccomplished the love of lemming

S Learning is a process ¢ according to John Dewey, leaming is a problem solving process as follows,

c\feing com pu ey ok Dy

12 The individual confronts a problematic sitwation that
es confusion or puzzlement she must resofve,
2 The individual exactly define with the probilom is
=3: Clarification of the problem consists of a careful

mation or analyses of the factors contributing ta the
¥ Develop fiypothiesis if. then statements that offer
bl sofution to the difficulty, and sofution alternative, —
5: The indivadual select ONE Fypotfiesis and implement, ¥
& & worky, continue. [f it does not, choose from the - "

= For John Dewey education is for life and life is cducation,

Evetyone expects and adequate life.
~  Education 15 for an adequate life”

] For John Dewey life is the survival of the fittest The life platform is nol nice to any citizen For the citizen
e homo sapiens, In the life platform the waves of the wotld challenge people to be a star or to be no body
W for John Dewey only education, help developed 2 person to be somebody, Education by value helps

er evarybody to be themselves that education help them to know themsalves, to know what is going on and
scipale what happen next.

Lcaming is the formation belief. ca
& value and why 1t s functional.
Truth 2 Avalue
A functional principle
mamples. @) water cvaporates by heat
b) water freezes by releasing heat
T slucics walers, its moisture and its characters. By this hwman being controls how water character as a
valoe (o be finctional in Tife praxis such as water darm, irigation. hydroelecine power, weather lorecas:.
i in refigerator and steam machine m older ralway, and even water needs in bz citics. In discourse
SRS content 1s an assumption of reality as a text, two sides of a com, This water character as a simple example
state that the languapge texit makes use ofils thesis, principles, and logical notion attach 1o it What talters in
age teachung is that the learners study the language meaning but less with the content. the logic and the

Sples inherent in water characier, Sa. twi dspects of comprebension becomes a handicap, logical blind sper
sommbnicairve bitnd sposy.,

pacity and skills. Teachers build confidence in the lcarners why a troth
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In the paradizm of “no scholae sed vitae discimus” of Socrates, academy functions to build three acts of
wiellect to raise © the first class mind™. 0 thisk calegorically, to tunk in proposition and to think in svilogism
o valid mferential reasoning, to understanid how the world 1. Since then the structure of logic and human
o ledeEe grows fast that more and more theories anse. Structare of one’s knowledge grow blended in a more
“omplex structure. The following 15 a state of the arts how knowledge structure in the legmer prows towsards
gerplesity

Learning-acquisition

exphicit I€arning

152
1L Amalicit {eafing

(3-4)

hl. Embedded laarning

Hhigh leaming

Teachers need horizon and resourcefuiness irunderstand to enlighten matier of his subject, the subject of
w teaching and the matter of his teaching. This leads ELT educators. teachers and lewmers to review, 1o learn to
“wus on the state of the arts in the subject marter own way as a _subject afid the state o the matter in
Cmmumication for hisfher academic research. "

How learning are perceived in ELT various from its school of methadelogy. In the course of ELT. the
“adinonal approach since Socrates teaches grammar as diserete aspeets of FCC. and knowing grammar is the
~omary foc 1o master the language. Then the learners study the logic through sentence analysis, In general only a
“ow very dedictated learners gain from this approach o its peak prominent,

The structural hinguistics intraduces hehaviorishie psychology with the audio-lingual as its tenet to
“reraise teaching wath @ number of pattern practice. 1t muhes sume success 10 gain some basie ECC for practical
“= like unmigrants fo a new culture-country, entering a work vocation and the like. But many assumes that
Seory 15 less reliable for its homao-sapiens assumption for the primacy of TG huguistics with its ideal native
weaker alihough it does not recommend any ELT methodology or pedagogy.

I 1970% Hymes inroduces Communicitive Competence paradigm as to communicare with the nature of
Senmunicating power as the tacil knowledge of its native speaker where learters commum:cate meaning as the
“ive speakers fecl, taste and comprehend histher language. Singe then the communicarive approach launches as
2 plansible approach

“oquisition Paradigm

Acquisition defines ECC us a complex phenomencn with its dimension lingwistie competence.
Scuhngpmstic competence, sirategic competence and discourse competenve all of which comprises histeming,
Seaking. reading and writing. Acquisiton m one way follows creative-constaction hvpothesis in VG how
Wenigs compelenve functon  cratively o constuct novel and congrucat sentences in ral commumnication.
Veanwhile, meaningfulness of this speech acts is developed following principles of socialinguitics, discourse and
Satcgic compoience all constitnte a communicative style ofd a speaker congruent as o context, This approsch
s FOC s an mitegrated competence. holistic in nature, Krashen 119807 proposes its thesis as ‘ollows
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Acquisttion-learning hypothesis
Matural order hypothesis
Comprehension precedes production
Monttor hypothesis

Affective filler hypothesis

s o e

Meaningful learning upon discourses and speech acts become the teacher focus, (o concelve meaningful
communication with penre and discourse in transactional and mieractional value and its relevant siyvles as to
context. Communicative value of a speech act becomes a function in ECC how each learner sets a maslery of
ECC m speech acts. Contextually, operating the LCC follows communicative code needed in adjacent conlexts
Specch acts are Uealed as discourse in adjacency-pair constructs, discourss congruent, and congraent
comnmunicative profile,

Viewing acquisibion m NNs settings, various researches (Pangaribuan, 2005, 2006, 2007) show that there
are afproximative geadual development in quality of ECC that a learner swifls gradually from silence-to-staceato,
then to fluency, then acewacy and further natural ECC. At it peak. the learner reaches graceful ECC. The totality
of the path is framedas follows. -



Level-6 GRACEFUL
Level-5 MNATURAL

Level-4 ACCURACY

Level-3 FLUENCY
Level-2 S5TACCATO
Level-1 SILENCE
Level-0

e levels can he observed explicitly when communicale with an N

Ns learner. We nzed 1o train this learner to
see Bushicr ECC learnings, using the hzlps of' the leaming paradi

At to construct how the complexity waorks,

Learning-acquisition

explictt [2arning

=)
Implicit learriing

(3-4)

. Embedded learning

: ( 5) amgmaﬂ.-nnwg

el T

reconstruct congruent meaningfil leaming in the leamers. In the
the communicative beach Tiead in the learners Elaboration theory
Sk 1986) dose mention that expliart leaming helps cognitive mapping in the mind, and discrete pomt may
Spconstnuct this cogritive peg. The episodehypothesis accounts that leamers. learn and acquare better when they
s meaningfully, and episodes make learning more meaningful.  Pruning theory does help how logtcal

~ et merges to be higher learning. Any waly, ECC complexity need to explicate 1o make it pedagogic for the
SmeTs 1O dequire,

For ELT pedagogy. episodes works to
W place, discrete learning help much to build

=¥IT)
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PrDElem analysis

* Problem:

* Solution: steps

L. Identifying THESIY

2. Identifiing context "

3. ldentifyin « information - :
4. SPEECH structure: genre - 3w :

3. Draft ’

6. edit

SPEECH (Plato)

* Generic consitueniy
— Purpose
— Form
* Topic sentence
= Content
* Concluding sentence
— penre

* Proxegora=) eloquence
* Inergia < vividness

Cpisodes:



E-2

Proxegora=®» eloquence

= The man gets up eatly
* He takes a bathhe

= He prays

He has breallast

Proxegora= cloquence

* The man- gets up early
* He

« He

- He

Proxegora=» eloquence

* Theman gels up early

* He takes a bathhe

* He prays

* He has breakfast

* He takes his woo & peasant hat

* thesunisnsmng, the man is already
dancing his woos on the soil and be 15 in his
peasant hat,

* He is a good peasant

24



Proxegora=» eloquence

= The man gets up early

He takes a bathhe

= He prays

He has breakfhast

He takes his woo & peasanl hat

* the sun is rising, the man is already
dancing his woos on the soil and he is in his
peasant hat,

Ie is a good peasant

-

*

Editing

Well it is interesting. The man gels up
carly in the Very moming, Then, He takes a
bathhe Later, He prays, Afterwards, he has
hreakfast. Soon, He fukes his woo &
Peasant hat . Now. the sun is rising, the
man is already dancing his woos on the soil
and he is in his peasant hat He i< a good
Peasant

Editing

Wellitis in teresting. The man gets up
early in the very m orning. Then, He takes 3
bathhe Later, He Prays. Allerwards, he has
breakfast. Soon. He takes his wog &
Peasant hat . Now, (he suy isrising, the
uan is already dancing his woos ay the so01d
and he is in his peasant hatHe is a pood
peasant

th
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